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Abstract
This action research was a form of “appreciative enquiry” (Troxel, 2002) into my practice with my group of B. Ed. TESL students.  I used project as an approach to relinquish control and empower my students to organize a seminar for their professional development. 26 student teachers, 15 males and 11 females, ages around 24 years old made up my target group.  In this research, I used three data sources: student reflections, post mortem feedback session, and self-reflection journal.  All documented reflections, communications and transcriptions were analyzed to elicit patterns and conclusions grounded by data.  I observed the evolvement of project phases as follows: i) Engaging the Challenge, ii) Assembling the Taskforce, iii) Planning and Preparation, iv) Day of the seminar, v) Reflection and Evaluation.  A significant learning point for the student teachers was that communication and interpersonal skills were important in getting results from the top management and people of authority.  The project was a process of change and self-discovery for the student teachers.  Students had to get over their resistance towards unwanted responsibilities and accept that in the real world, irrespective of their preferences, the job has to be done.  The learning points I have acquired from this action research exercise will allow me to improve the project approach and make it more effective for increased capacity building of the future teachers in my care.  I am also anticipating the continued challenge of perfecting the balance between empowerment and control with other classes.  Subsequent research may also consider a case study of the way particular principles and characteristics of project influence its learning effectiveness.

1.0 	INTRODUCTION
1.1	Reflections On Past Teaching And Learning
The need to ensure that students learn effectively is the core responsibility of a teacher.  As an English Language lecturer in a teacher training institute, I wanted to make my lessons interesting and I wanted my student teachers not only to learn what they were supposed to learn, but to be motivated to want to learn more.  I am very concerned about employing appropriate teaching strategies. Different learners possess different levels of proficiency, different needs and different learner styles.  One size does not fit all. One strategy does not work for all. Therefore, I endeavored to vary the ways I deliver my lessons.  
When I plan to teach a course, I would study the learners and the course content and then determine the approaches and strategies for delivery. This was done through reading around the subject as well as carrying out collegial discussions with my fellow lecturers.  Oftentimes, the simplest course of action would be the lecture approach.  However, for my group of Bachelor of Education Teaching of English as a Second Language (B. Ed. TESL) student teachers, I felt that the use of the project approach as a means of empowering them for professional development would be a fitting set of approach and strategies.  

1.2 	Issues Of Concern
Professional development refers to any activity or process intended to improve skills, attitude and understanding or performance in present or future roles. This indicates that professional development requires practical ways to improve and increase teachers’ knowledge.  As a lecturer for the course Professional Development (EDU 630) for my B.Ed TESL students, I was therefore perforce to motivate and engage them in challenging active learning activities rather than the conventional lecture style.  Based on this consideration, I saw the use of project as an appropriate experiential approach to empower them to organize a seminar for their professional development. I hoped that such empowerment would “build on individual strengths, and allow individuals to explore their interests” (MOEM, 2001).
On a personal level, I found that as a teacher educator, I had issues with power and control in my classroom, which contradicted with my desire to develop in my learners the independent spirit and thinking skills – to develop individuals who possessed 21st century skills like thinking critically, applying knowledge to new situations, analyzing information, comprehending new ideas, communicating, collaborating, solving problems, and making decisions (Salpeter, 2003).  This was a decade old issue to me.  It was probably influenced by the belief system about teachers and teaching that I picked up from my school days.  When I carried out an action research in 2001, I became aware that “I had to adjust to letting the power and control go into my learners' hands. I was uneasy with it” (Goh, 2001).  In the process of continuous self-improvement, I endeavored to handle this shortcoming by attempting to “approach the fourth quadrant” (Goh, 2007) where students would learn independently and collaboratively, with the teacher facilitating their learning (p.3). With this present group of good-natured students who were obedient and obliging, it would be so easy for me to turn into a power control monster.  I needed to be mindful of my own flaw.  For this action research, I would attempt to relinquish control and empower my student teachers to plan, organize and implement their own seminar for professional development.   

1.3	Research Focus
This action research focused on the use of project as an approach to empower my student teachers for professional development.  Their project would be to organize a seminar.  The theme and topics they decided for the seminar would be relevant to them as beginning teachers.  The aim in empowering them to organize the seminar was to allow them to learn through the action, in addition to learning from the experienced speakers during participation in the seminar. It would engage them in experiential learning before, during and after the seminar. 

1.4	Research Objective
i. To reflect upon the phases of project implementation. 
ii. To ascertain how the project approach has developed the student teachers’ professionalism
iii. To reflect on the challenges experienced by the researcher and the student in empowering the latter to carry out a professional development seminar as a project 

1.5	Research Questions
i. [bookmark: OLE_LINK3][bookmark: OLE_LINK4]What were the phases of the project implementation?
ii. [bookmark: _GoBack]What were the challenges in empowering the student teachers to carry out a professional development seminar as a project?
iii. How has the project approach developed the student teachers’ professionalism?

2.0	REVIEW OF RELATED LITERATURE
2.1 	Professional Development
Professional development refers to activities to enhance professional career growth.  Such activities may include individual development, continuing education, and in-service education, as well as curriculum writing, peer collaboration, study groups, and peer coaching or mentoring. Fullan (1991) expands the definition to include "the sum total of formal and informal learning experiences throughout one's career from pre-service teacher education to retirement" (p. 326).
In the context of this research, professional development was one of the practical ways to improve teachers’ knowledge, skills, attitude, performance and understanding in present or future roles and increase competence for personal growth. The contents of the Professional Development course (EDU 630) included raising awareness of the status and challenges of teaching as a profession and the varying roles of teachers in keeping up with the rapid changes and expectation required of them. 
This research also took into consideration the cultivation of some teacher professional values set out in the Malaysian Teacher Standards (Standard Guru Malaysia or SGM) document (BPG, 2009).  The SGM prescribed a set of principles guiding teachers towards quality and effective teaching as an imperative to place the nation’s education system to be at par with global standards and produce first class human resources among Malaysians.  The Deputy Prime Minister Tan Sri Muhyiddin Yassin said that the SGM will serve as guidelines for teachers to develop teaching professionalism, knowledge and understanding and high teaching and learning skills (Bernama, 2009).  The first Standard of the SGM document refers to the practice of teacher professional values.  Within this Standard are set out three main domains of values:  
i. Personal domain – belief in God, trustworthy, sincere, knowledgeable, caring, patience, courteous, fair, considerate, perseverance, competitive, endurance, energetic, active and healthy, interpersonal and intrapersonal skills, voluntary spirit and efficient.
ii. Professional domain – love of the profession, outstanding, integrity, model, team spirit, proactive, creative and innovative
iii. Social domain – harmony, social skills, community spirit, patriotism, and love of the environment.
I hoped that the experience of the project organization would also instill some of the SGM teacher professional values among the student teachers
2.2 	Empowerment
Empowerment is defined as the opportunities an individual has for autonomy, choice, responsibility, and participation, in decision making in organizations (Lightfood, 1986 in Short & Greer, 1993).  Jenkins (1988, in Short & Greer 1993) stated that “to empower others is to give a stakeholder share in the movement and direction of the enterprise”.  In this research, empowerment to student teachers was aimed at providing enhanced learning opportunities and professional growth.  It would also engender the sense of ownership in their activity. “Giving out power” (Martin & McNeil, 2007) would decrease teacher dependency and allow the student teachers to change their world for the better.  

2.3 	Project
Projects are complex tasks, based on challenging questions or problems, that involve students in design, problem-solving, decision making, or investigative activities; give students the opportunity to work relatively autonomously over extended periods of time; and culminate in realistic products or presentations (Jones, Rasmussen, & Moffitt, 1997; Thomas, Mergendoller, & Michaelson, 1999; Thomas, 2000).  Project-based learning (PBL) is a model that organizes learning around projects. Research has demonstrated that PBL made a difference.  According to Thomas (2000), there is ample evidence that PBL is an effective method for teaching students complex processes and procedures such as planning, communicating, problem solving, and decision making.  Pearlman (2006) reported that 92 percent of eight New Technology High School (Napa, California) graduating classes applied some or a great deal of what they learned through PBL to their postsecondary education or career.  Researchers in Singapore (Choon et al., 2005) found a significant value add in student learning achieved from PBL since its nationwide implementation in 2000.  
The project approach, because of its various features, is an effective means of assembling students' varied personal characteristics or "multiple intelligences" (Gardner, 1991) and exploiting them effectively.  In this research the project approach referred to the strategy employed to engage students to work together in organizing an event and culminating in their participation in the event itself.  
This approach was introduced with the caveat that empowerment would develop the student teachers’ professionalism.  Thomas (2000) thought that there was not a widely accepted framework or theory of PBL upon which professional development might be based.  This research hopes to add to the limited research base.

2.4 	The Project Approach and Constructivist Pedagogy
The constructivist view assumes that knowledge is created by dynamic interaction with the learning environment (Tobin & Dawsin, 1989).  Constructivist pedagogy values "collaboration, personal autonomy, generativity, reflectivity, active engagement, personal relevance, and pluralism" (Lebow, 1992, p. 5).  Projects involve learners in constructive endeavours.  Projects allow learners to create meaning and reach understanding by exposure to challenges of new information, experiences or individuals anchored in the real-world. (MOEM, 2001).  Thomas (2000) further emphasized that such challenges in the project must involve the transformation and construction of knowledge (new understandings, new skills) on the part of students.  Since conscious learning emerges from activity (performance), the constructivist learning environments should replicate the real world situation (Jonassen et al. , n.d.).  In the context of this research, the seminar as project provided the authentic constructive activity structures to facilitate practical learning.

2.5 	Project Implementation Framework
There are a variety of models and frameworks for implementing a project.  Having studied some of them (Buck Institute for Education, n.d.; Mergendoller et al., 2006; Diehl et al. ,1999;  MOEM, 2001; Thomas, 2000; Kraft, 2000; Jones, Rasmussen, & Moffitt, 1997; Thomas, Mergendoller, & Michaelson, 1999), and taking into consideration the appropriate constructivist pedagogies, I decided on employing the following principles within the project implementation framework:
i. Real world challenge: the students would organize a seminar for their own professional development.  This constructivist exercise would be relevant to them when they became teachers in schools and given responsibilities of similar tasks. 
ii. Student ownership:  The students were empowered to make decisions about the seminar. All efforts for the successful completion of the project would be initiated by them. They would be able to demonstrate and apply the main concepts of professionalism.
iii. Team work and collaboration: Each individual member of the  class was expected to play their respective roles and contribute towards the success of the project
iv. Learning in action: I was reminded of the adage: “Give a man a fish and he eats for a day; teach a man to fish and he will eat for a lifetime”.  If I organized the seminar for the students, they would not acquire organizational skills. If I taught them how to organize the seminar, they would acquire excellent followership traits. However, if I “let them fish” I hoped they would learn in the act of organizing, and acquire leadership and other professional skills in the process. 
v. Reflection and Evaluation: The students would plan, design and evaluate their own professional development seminar. They would apply and think critically on issues related to professional development. They would reflect on their learning and experiences in organizing the seminar.
vi. Lecturer as facilitator:  Thomas (2000) said that projects are generally not teacher-led, scripted, or packaged and do not end up at a predetermined outcome or take predetermined paths decided by the teacher.  Instead projects incorporate a good deal of student autonomy, choice, unsupervised work time, and responsibility, thus requiring the teacher to play the role of facilitator.  As a facilitator, I would introduce the project requirements and then monitor their activities, and making periodic evaluation of their effort.

3.0	METHODOLOGY
I employed the action research method as a form of “appreciative enquiry” (Troxel, 2002) into my own practice with my group of B. Ed. TESL students.  The practice and culture of research has been recognized as a means of professional development and continuous improvement for teacher practitioners, and action research is a very practical and relevant form of classroom research.  Research of this nature has been my preferred genre because such experiences are meaningful and invaluable to me.  I adapted the commonly known and influential model of Kemmis and McTaggart (1988) -- plan, act, observe, reflect; then, in the light of this, plan for the next cycle (Figure 1).  Wadsworth (1991) describes this process as being one where action is intentionally researched and modified, leading to the next stage of action which is then again intentionally examined for further change, and so on. The action research steps allowed me to systematically document the project approach as a way of professionally developing the student teachers   It also unlocked my awareness of the character of phenomenon that was generally undetected through superficial or quantitative analysis. 

[image: C:\My Documents\An Introduction to Action Research_files\KemmisAR.gif]
Figure 1: Action Research Steps (Kemmis & McTaggart, 1988)

3.1	Target Group
In 2002 the Teacher Education Division signed a memorandum of understanding with the Universiti Institute of Technology MARA (UiTM) to run five cohorts of twinning program for the Bachelor of Education in Teaching of English as a Second Language (B. Ed. TESL) with the Teacher Training Institute Gaya Campus (Institut Pendidikan Guru Kampus Gaya, IPGKG).  Each cohort comprised 25 undergraduates who would train to be secondary school English Language teachers. In this twinning program, the students’ first and fourth (final) year of study would be held in IPGKG, whereas their second and third years of study were conducted in the UiTM campus in Shah Alam, Selangor.  The component course “Professional Development” (EDU 630) was offered in the final semester of their study.  In July 2010, the fourth cohort of the B. Ed TESL twinning program returned to IPGKG for their final year of study and I was assigned to facilitate them in this course from January 2011 to May 2011.  This cohort of student teachers made up my target group in this action research.  I solicited their permission and cooperation as participants in this research.  They comprised 26 student teachers, 15 males and 11 females, ages around 24 years old. 

3.2	Description Of Research Context 
The “Professional Development” course (EDU 630) was aimed at professional and personal development. Speakers have to be invited to share their knowledge and experience on related topics.  As their course lecturer, I could easily have identified the right speakers and invited them to share with the students.  However, with this approach, the students’ learning would only be as good as the content and speaker quality.  On the other hand, the added experiential dimension of the project approach would empower them to increase their professionalism beyond mere content knowledge.  

3.3	Data Collection
Extended engagement and reflection, continual observation, and triangulation (Lincoln & Guba, 1985) enhanced the credibility of the research.  I used three data sources:
i.	Student reflections were collected at the end of the course to obtain feedback about their experience and their thoughts about the effectiveness of the seminar.  The feedback shall be cited as “Reflection/R (number)” to indicate the reflection from a respondent with numbered codes. 
ii. 	Post mortem feedback session: A post mortem was held within one week following the seminar, on April 11, 2011.  During the post-mortem, the students were encouraged to reflect on their actions, experiences and thoughts about the seminar . Quotes from the post-mortem shall be cited as “PM:R (number)”  to refer to feedback from a respondent during the post-mortem.  
iii.	Self-reflection journal: Data also consisted of my reflection journal documenting how I worked with my students and monitored them, recorded my thoughts and experiences as we went along.  I reflected on my actions, documented it, and evaluated it to see how it helped, or hindered, or could have been better. Quotes from the reflection journal shall be cited as “SR:date”  to refer to my reflections on the date stated.  
All documented reflections, communications and transcriptions were analyzed to elicit patterns and conclusions.  Such patterns and conclusions were collated and scanned to look for recurring themes that would surface.  Such themes would form the theories that were findings grounded in the data that came from the students and reflection notes.  Data mining in this way allowed me to analyze the findings in depth, accompanied by a thick description of the phenomenon.  

3.4	Implementation of Action 
In January 2011, I introduced the concept of seminar as project for professional development to the B. Ed TESL students.  They would decide on all aspects of the project, like the theme, the topics, the speakers, date and time, the venue, and so on.  The organization of the project would take around 3 months, culminating in the seminar itself.  Throughout the process of project implementation, observation and reflection of their behavior, actions and subsequent actions as well as my own was recorded in my journal.  The cycles of actions would correspond with the phases of the project development.

4.0	ACTION REPORT AND REFLECTIONS
The type of writing in reporting this research is essentially reflective.  Consequently the thought processes involved in verbalizing my actions allowed a clearer, more analytical review of the steps taken.  In this way, I learned the experiences twice – once in the implementation of the action, and again in reviewing through the actions.  In this section, I shall discuss the findings by answering the research questions. 

4.1 	Phases of the Project Seminar Organization
This section shall answer the research question “What were the phases of project implementation?”  Feedback from the student teachers’ reflections and the post mortem discussion indicated that they succeeded in organizing the seminar. “We went about it systematically and we all worked together to make it a success” (Reflection/R19).  A number of experts (Sarwar, 2002; MOEM, 2001; MaKinster et al., 2001; Bell, 2010; Diehl et al., 1999) have suggested steps and phases whereby a project could be successfully implemented.   Thomas (2000) suggested that the procedural devices of PBL that work best for different audiences, purposes, and contexts should be shared as best practices: In this research, I observed the evolvement of phases that the students and I went through during the 3 months period leading to the day of the seminar.  I based this observation on the data from the student teachers’ reflections and from my journal notes. 

4.1.1 	Setting the Lure: Engaging the Challenge 
I initiated the project by engaging them in the challenge.  “Today was my first meeting with the cohort 4.  I explained that the challenge to them was to organize a seminar based on aprofessional development theme” (SR/10.01.11). This real world challenge would expose the student teachers to the practical and relevant issues that they would face when they became full-fledged teachers.  To provide the initial scaffolding, I recounted the past experiences of their previous cohort seniors who had undergone the same activity.  “I gave them a comprehensive overview of the steps and procedures and actions that needed to be done, starting with the need for a formation of a working committee.” (SR/10.01.11).  I hoped that would give them an idea of what the project entailed.  They had complete ownership of the project – they would be the organizers as well as the participants.  They would have carte blanche on decision making of major aspects of the project.  “I would be in the background, monitoring, observing, and I hope, not to interfere as much as I could help it. I hope they welcomed and looked forward to the experience of being empowered to organize an event on their own” (SR/10.01.11).

4.1.2 	Gearing Up: Assembling the Taskforce
The following phase was devoted to goal setting and finding the right people for the right jobs - capitalizing on the interests and aptitude of individuals and assigning duties and responsibilities.  The seminar theme was decided as “Professional Development for Beginning Teachers”.  It was meant to prepare these teacher trainees to face the challenges of being teachers.  The student teachers decided that the seminar objectives would be i) providing exposure on essential issues in the teaching field, ii) increasing their level of readiness to be full-fledged teachers through interaction and sharing of practical, relevant and beneficial information and skills with the speakers, and iii) training them to be more professional in carrying out their duties and responsibilities through the planning and implementation of the seminar.  The topics contained in this seminar should therefore reflect some elements of the objectives.  
A reliable committee would contribute to the smooth running of the project.  “The seminar had taught me that to organize an event, we need to work professionally, by distribution and specialization of tasks through setting up the committee”(Reflection/R14).  Naturally, not everybody was happy with their assignments.  Thomas (2000) mentioned that among the deficiency of project is that “students often fail to distribute work equitably on their own; thus expertise ends up divided inequitably” (p.34).  The secretary of the project reflected upon her appointment that “my life was figuratively crushed into diminutive pieces … I never like being a secretary” (Reflection/R6). I accepted their decisions and made no attempt to interrupt their discussion sessions.  “I observed and made notes to comment at the end of the sessions.  I made sure to couch my comments in the form of suggestions and recommendations; that would leave room for final decision making from the committee” (SR/17.01.11)

4.1.3 	Casting the Net: Planning and Preparation 
With the goals set and the committee formed, this stage saw the real action taking place.  The student teachers discussed details and arrangements for the seminar. This entailed carrying out the responsibilities and deciding the timeline for the project implementation. They also studied their needs and interests and identified suitable speakers from within the organization and from schools.  
Learning through the project approach is social at its core (Bell, 2010). “I believe that each individual has his own role and value to the community” (Reflection/R24).  Frequent updates and communication on the progress of the project was crucial to coordinate the actions of various committee members.  Teamwork was necessary and the student teachers had to learn how to work in cooperation with each other. 
This was the phase when the student teachers started to experience the pitfalls and potholes of working on their own.    Learning in action was significantly enhanced when knowledge that was created and transmitted was influenced by the activities and perspectives of the team (Imel, 1991).  My role as facilitator and as an authority and a source of knowledge was reduced. Consequently, the student teachers faced a lot of uncertainty and I felt some frustration at their process of attempting to get things done. 
 It was extremely difficult for me, but I let them run the show.  I could have made a call and immediately confirmed the speakers.  I could have fronted them the money for expenses.  I could have shown them how to design their brochure and program.  I could have told them how to do everything.  I could have held their hands every step of the way. It would have made their lives so much easier.  My life would be easier too, come to think of it.  But what would they gain?  And so I let them be, and watch them correct their mistakes, and learn. (SR/28.03.11)
They explored what they were able to achieve on their own, or among themselves.  From a constructivist perspective, knowledge cannot be simply given to students: students must construct their own meaning (Stage, Muller, Kinzie and Simmons,1998 in Sarwar, 2002).  It should be indicative of my good facilitator guidance during the first phase if the student teachers showed readiness to take responsibility for action into their own hands.  They strove to exercise the authority relinquished by their facilitator, and to develop a sense of commitment and responsibility to the team.  “When they approached me for consultation and advice, then I will do so at their request.  In this way, I hoped that I kept my interference to a minimum” (SR/21.02.11).  I made notes of their actions and hoped to unobtrusively point them to the right direction when the opportunity arose (see appendix for “notes”)

4.1.4 	Harvesting the Catch : Day of the seminar
The seminar was held at the Institute premise on 7th April 2011.  Four speakers who possessed years of experience in teaching were invited to speak on issues related to the seminar theme “Professional Development for Beginning Teachers.”  The topics included the experiences of being a teacher, teachers in distress, professional grooming for teachers, and ethics in the teacher’s workplace.  The seminar was generally a successful event, but there was room for improvement.  “On the seminar day, we did not face much problems and the event went wery well according to schedule” (Reflection/R14).  The degree of success of the seminar is proportionate to the thoroughness of preparation prior to the event.  I made some notes during the seminar day; I felt that there was not enough attention to detail. 
Expect the unexpected.  Last minute hitches – the program does not work on the computer, so the video does not play…Seating positions – for the officiation ceremony...  Speakers and VIPs should be taken care of, especially during tea time.  Font color did not contrast well.  Someone remember to be time keeper and send reminder to speakers (SR/07.04.11).
4.1.5 	Assessing the bounty : Reflection and Evaluation
This phase was the follow-through from the completion of the project.  The student teachers did a group and individual self-reflection.  They evaluated not only their learning in terms of content knowledge and the acquisition of real world skills, but also the success of their social interactions.  They reflected on their communication and interpersonal skills, and if they believed they have contributed to the successful completion of the project.  Such reflection was also aimed at generating self-realization of their personal strengths and weaknesses.  
The project helped me to understand the importance of being a reflective practitioner in which is one of the criteria of professionalism.  Indeed, through my self-reflection, I have come to know and realize my strength and weaknesses as well as all the new knowledge which I have learned and gained.  With these, I am able to strategise plans to improve, amend and revolutionize my future teaching practices.” (Reflection/R6)

4.2 	Challenges of Seminar as Project 
This section answers the research question “What were the challenges in empowering the student teachers to carry out a professional development seminar as a project?”

4.2.1 	Organizational matters:  Empowering the student teachers meant that they had to take care of organizational matters.  Among the challenges they faced were:
i. Financial Constraints.  Being students, they had limited funds at their disposal and financial support from the institution was limited.  Financial constraints was the biggest challenge in determining the type of food and the venue for the seminar.  “Since our budget was tight, we had to find caterers that give the cheapest price.” (Reflection/R11).  In addition, they were aware that a comfortable and conducive venue would be a contributing factor for the seminar’s success. However, they decided to hold the seminar in the Institute staff development room because they “did not have enough budgets to do it in a grand hotel” (Reflection/R3).  At the last moment the staff development room was unavailable and they had to hold it in a smaller room.
ii. The reality of bureaucracy:  The student teachers learnt to deal with the bureaucratic chain of authority.  Red tapes and other obstacles– meeting with top management and seeking permission, meeting with officers and seeking advice, and writing letters correctly and getting signatures – was time-consuming and thwarted their efficiency in action. It frustrated them and tried their patience.  As an example, progress on the preparation of brochure was stalled due to inaccessibility of the lecturer “after three attempts to meet him – he was frequently not in his office… if only I could skip the system of bureaucracy, I would have completed the task using my own way ”(Reflection/R8).  “The experience also expose us to the reality of the management process. Get to know the positive and ugly side of people” (PM/R20).  One frustrated respondent wrote, “I personally think that I only developed myself in saying yes all the time and not to say no to the authority and the bigger power” (Reflection/R9)

4.2.2	Changing Mindsets: At the beginning of the project, I had concerns about the feasiblility of empowering the students in organizing the seminar.  
I personally felt that this cohort 4 was less proactive and dynamic. They appeared less committed. They opted to do things the easy way.  They did not volunteer for responsibilities and positions like the previous groups.  Would this seminar develop their professionalism? (SR/07.02.11).
The project leader wrote at the beginning of the project, “I was angry that the class had appointed me project coordinator because I really thought they chose since I would be doing most of the works so that they can relax and do nothing or less, I felt like I was being punished for being hardworking, as what everybody had always said about me”. (Reflection/R20).  
Fortunately, the learning in action changed their attitudes.  Thomas (2000) mentioned that project could be an effective method for prompting heretofore reluctant and disengaged students to become motivated and engaged learners. After the project, R20 realized that the experience “taught me to be more open toward any responsibility given to me and to carry them out with endurance, patience and surely, passion. I feel more confident about my ability in being a leader” (Reflection/R20). 
They learned to anticipate and prepare for change as they were anticipating the new career. Learning responsibility was an inevitable outcome of project-based learning (Bell, 2010).
I also learned three main aspect when it comes to leadership: organization, management and supervision. It is important for us to have organized committee members in which everybody is assigned to particular tasks and is aware of what they are supposed to do. Secondly, managing the tasks and the members is important in determining how certain tasks should be done. This involves decision-making and problem solving throughout the planning and the implementation. Lastly, supervision is essential in making sure the smooth progress of the implementation by making sure everybody is doing their task well. Above all, leadership is not just about personality and commitment, it involves vision and desire” (Reflection/R20).
In the end, the changing mindsets initiated the process of growing responsible leaders, able managers and good followers among the student teachers.  
During the organization of the seminar I was more of a follower because the duty was on documentation. I received the order and made sure I carried it out properly. I may have a small role, but it is important towards the whole project.(PM/R19)
I think I carried out 2 jobs – manager and follower. I was one of the consultative committee and we had to identify the right speakers. It was tough, but we finally managed to get very good speakers.  Also as member I need to follow orders to clean up the room for the seminar (PM/R20). 
4.2.3	Teamwork vs Dissension
In organizing the seminar, each member ensured that they submitted expected outcomes before the deadline, and adjusted to unexpected changes or problems by choosing the best decision for the group.  Irrespective of whether their jobs were major or minor ones, they “shared the burden as a group” (Reflection/R24)..
One day before the seminar, two lecturers came and questioned the location and made implication about the integral part of the seminar. But after the seminar, it was quite successful. So what matters the most is the content and the team experience not the venue.(PM/R13)
But it was not teamwork and camaraderie all the way.  There were conflicts and tension as well.  R12 reported about a member of the team who “made his suggestions known in a loud and aggressive manner” (Reflection/R12).  R16 said that “interactions among participants could be improved” (Reflection/R16). According to R19,
We compete against each other in order to ensure that our voice was heard.  Our leader refused to include all members in the meeting.  As a result, misunderstanding occurred.  It invited the feeling of dissatisfaction.  (Reflection/R19)
As they progressed, team spirit became evident in the way the members worked hard to arrange the seminar venue as best as they could despite its shortcomings.  The student teachers learned that organizing an event was collaborative work. “Working with an effective committee means that you do not work alone, as we share any issues in meetings, share ideas and work together to find solutions; it is a collective effort”(Reflection/R14)
I think all of us as a group or individual learn through the experience – some make mistakes and learn from it. Good to learn from mistakes – our own and others. This is good experience for us, and keep in mind not to make the same mistakes in future (PM/R16)
I think they learned the true meaning of teamwork – accepting each other’s flaws and working together towards a common goal. 
4.2.4	Empowerment, Control or Abandonment?
I learned to understand the varying nuances of showing the student teachers to run the show, letting the student teachers run the show, and leaving them to run the show.  I constantly battled with the desire to interfere, supposedly for their own good.
During the meeting there were numerous instances that I wanted to interfere and told them, “no you are not saying it right, why don’t you do it this way instead”.  But I had to forcibly restrain myself and keep quiet.  It is so hard to let them make mistakes when I could have easily corrected them. It would have saved time and effort, ya?  But I asked myself, would they have learnt anything if I tell them “do it like this, do it like that?”  To teach them to fish, or to let them fish? (SR: 20.01.11)
The group decided to have the seminar in the college.  I have repeatedly hinted to them that previous groups held their seminars in hotels.  But obviously, financial constraints was their determining factor.  It is at times like this that I wish I had not empowered them with the organization of this seminar.  Then it would be so easy for me to just tell them, “no, you hold the seminar at the hotel, and work from there”.  I have numerous times felt this conflict – when I have already given the empowerment, could I still override their decisions?  I have to be so mindful not to do that (SR/07.02.11).
It also became obvious to me that the students were not prepared to be work with complete independence; they still needed me to make certain decisions for them. During the post-mortem, Respondent 21 said that “we required more input and guidance because not all of us are exposed to the protocols and proper ways to get certain things done.”  Another respondent wrote, “She gave us the autonomy in our decision making that had the pros and cons. I believe that guidance should be given instead of letting the group experiment the whole time with trial and errors” (Reflection/R22).
In this empowerment exercise, how much freedom should they have?  How should I “let them fish” so that they learn to act on their own, but not “leave them to fish” in such a way that they felt they were being abandoned and alone?  Allowing them the opportunity to act was meant to make the learners self-sufficient, “otherwise the result of instruction…create a form of mastery that is contingent upon the perpetual presence of the teacher” (Bruner, 1996).  Thomas (2000) also reported a similar dilemma faced by teachers. 
Teachers often feel the need to control the flow of information while at the same time believing that students' understanding requires that they build their own understanding… sometimes giving them too much independence or too little modeling and feedback…  Should students be given the responsibility for guiding their own learning or should the (more knowledgeable) teacher take responsibility for directing activities and disseminating information in the classroom? (Ladewski, Krajcik, and Harvey, 1991; Marx et al., 1997 in Thomas, 2000, p.25 - 27)
There was much to ponder on Martin & MacNeil’s (2007) advice, “Don’t give up power -- give out power”.  I felt that there was still an obvious need for me to work on the balance of empowerment and control, and handle the abandonment issue.  Thomas (2000) aptly described my predicament -  “teachers tend to modify their practices in idiosyncratic ways, mapping new behaviors onto old behaviors and moving back and forth between old and new practices, sometimes successfully, sometimes not so successfully” (p. 28). 

4.2.5	Lecturer as Facilitator
MacGregor(1990 in Imel, 1991) suggested that the facilitator should reconcile the responsibility of  providing input with the objective of enabling students to learn on their own.  I made sure that I let them progress at their own pace and direction, not to crowd them, but at the same time making sure they know that I would be available for consultation and discussion should the need arise.  
Most of the students thought that I fulfilled my role as facilitator, as reflected below by R11:
 Without her presence to guide us throughout the planning, preparation, organization and implementation of the seminar, this seminar would not work out as smoothly as it had.  She had been a facilitator, not a dictator.  She gave us autonomy in deciding what we should have and done to the seminar.  Of course, when our discussion or decision seemed to be a little out of track, she would be there telling us what was wrong and which would be better…the lecturer’s help is one main aspect that had contributed to the success of the professional development seminar. (Reflection/R11)
Sarwar (2002) argued that “if we teach learners how to learn, then they would not be at loss in real life situations, as they would be armed with strategies to deal with whatever comes their way.”  
4.3	Developing Teacher Profesionalism 
This section answers the research question “How has the project approach developed the student teachers’ professionalism?”  The project approach developed the student teachers’ professionalism in a number of ways.
Personally I think this seminar has given us the opportunity to practise professionalism in every aspects of the preparation. All the talks were beneficial because we were exposed to a variety of challenges in the field of teaching and help us to see what teaching is like in the future, and allow us to see all the challenges that may happen in the future (PM:R14).
I gained a lot of valuable professional experience which could not be found in the textbook (Reflection/R8).
4.3.1	Proper Conduct of meetings
The student teachers learned the purpose and proper conduct of formal meetings.  “I believe that conducting meetings from time to time in the process of holding the seminar as important.  This is because it is the time and place where everyone can come to one consensus through verbal interaction… this experience will benefit us in terms of providing the exposure as how to prepare and conduct a meeting as well as the formality involved in it.” (Reflection/R2)
The group held their first meeting for the Prof Devt seminar today.  I found that I needed to walk them through the procedures in conducting a meeting.  Yes, I think this should be a learning point for them when they go to school.  How to say, “I propose for the minutes of the previous meeting to be passed” and “I second the proposal” (SR/20 Jan 2011)
“The meetings conducted professionally provided me with an authentic experience that would be necessary once I become a real teacher” (Reflection/R8)
Students realized that they would have to attend lots of meetings once they started work as a teacher, and the seminar had given them good exposure on the procedures and conduct in a meeting.

4.3.2 	Enhanced teacher professional knowledge
The seminar sharing and content knowledge was beneficial in enhancing the sense of professionalism among the participants. “I gained a lot of relevant yet practical information from the four topics presented…it has escalated my anticipation towards being a full-fledged future teacher”(Reflection/R8).  “The presentations taught us the intellectual, emotional and physical challenges of being a teacher” (Reflection/R14).  During the post-mortem, one respondent remarked “All the talks were beneficial because we were exposed to a variety of challenges in the field of teaching and help us to see what teaching is like in the future, and allow us to see all the challenges that may happen in the future” (PM/R14).  Involvement with professional development in the teaching profession is very practical for teachers in order to improve their knowledge and competence for personal growth. In fact, by attending seminars on professional development, teachers could benefit by developing their competence in subject specific areas (Tyler et al., 2009).  It is also the process by which individuals, groups and organizations learn to be more effective and efficient.  

4.3.3 	Professional values – This relates to an individual teacher’s personal education or growth.  The student teachers had a growing awareness of the virtues of some requisite professional values laid out in the SGM documents. Acquisition of such virtues could allow them as teachers to reach a high level of competency and therefore discharge their duties effectively.
i. The students learned patience and perseverance in approaching the authorities to resolve administrative matters during the project preparation.  The project “improved my public relations skills…(to)…deal with people ranging from classmates, lecturers and staff…Any kind of dealing would only go smoothly with good, clear communication and a full baggage of politeness” (Reflection/R6)
During the process, I believe I had discovered some changes in myself.  I’d transformed myself into a more responsible and mature person because in order to successfully conduct this seminar, every person had their responsibilities and it was vital for each and every one of us to fulfill the responsibilities given.  Failure to do so would lead to a delay on the progress of the seminar.  Thus this seminar was not a matter that should be taken lightly and that had developed the kind of person I am after the success of the seminar implementation, an accountable and mature man” (Reflection/R11)

ii. The professional skills in dealing with people from all walks of life and most importantly, to accept new challenges and handle conflicts with an open heart and mind was a process of self-discovery, change and innovation
I am appointed to do tasks which I might not be good at or I do not want to do at all, however, I still have to carry my duty as what I have been appointed as since it is a responsibility and in order to be an effective teacher, I need to learn to take responsibilities even if I do not want to” (Reflection/R20)

iii. The student teachers learned about being more than a teacher – they also had a working experience of other teacher roles.
Eva was in charge of the PISMP language camp.  She was preparing the invitation for the Director to attend the language camp.  She said she is technologically challenged because she wasted an hour of her time on that.  I asked her why she did not get the students to do it.  In the case of the seminar, that is what the students were doing.  Eva said that this card was for the director, implying that she wanted the job done well.  I looked at her consideringly and said, “When you expect the students to do a good job, they will do it”.  As I said it, I realized that was what I had been doing.  I started by making known my expectation and my confidence in the students – that they will do it.  And they did.  The wonderful experience is that most of the time they surpassed my expectations.  And it is at times like this that I felt I had done the right thing – let them learn by doing.  Make mistakes. Do it until they get it right.  (SR/01.04.11) 

4.3.5	Communication skills improved job performance: The project allowed the development of good communication skills in striving to avoid miscommunication, dissension and confusion. R8 noted that a member’s “incompetence and lack of professionalism by communicating his criticism in a raised voice …became no longer apparent in subsequent meetings”(Reflection/R8).  “the seminar had given me good opportunities to enhance my communication skills, as I had to interact with many people for the purpose of venue reservation” (Reflection/R14).

4.3.6 	 Attention to detail .  A successful seminar would give the appearance that it was an easy affair to run.  The measure of the success of the seminar would be the lack of dissatisfaction from participants and guests.  This could only happen if there was attention to detail and preparation for the unexpected during the planning stage.  I felt that they were lacking on that aspect.
As I was checking the text on the invitation and the program, I realize that the students needed to acquire the skill of attention to detail. To my mind, such a habit is reflective of the individual’s professionalism.  There were errors – incorrect terms, spelling errors, inappropriate words – and this gave me the impression that the individual who prepared the invitation and the program was sloppy in attitude.  I wanted to instill in my students this sense of attention to detail. (SR/31.03.11)

An indication of the effect of thorough preparation was indicated by my conversation with one of the speakers.
I had a casual conversation with (the speaker) as I walked him to his car.  I asked his impression of the organization of the seminar from the moment he was contacted.  He said that from the start he communicated with R20.  What impressed him was R20’s promptness in answering messages, his thorough attention to details through the questions he asked and the requests for information – like (the speaker’s) bio data, enquiry about handouts, etc.  (The speaker) was also impressed by the reception he received as he arrived in the institute – being treated like a VIP, in his own words.  There was someone ready to receive him, and bring him up to the seminar room.(SR/07.04.11)

5.0	CONCLUSIONS
It was a challenge determining the right project in this research, scaffolding appropriate activities, and empowering the project owners.  It was also a challenge for the project leader to manage the team and orchestrate all phases of the project and the culminating event. But the project set the students to work on their own as self-directed learners, responsible leaders, able managers and as committed followers. In this way PBL “leaves traditional education in the dust” (Pearlman, 2006). The real world project deepened learning for the student teachers, enabled them to acquire the professional values of SGM, and a lot more. 
A significant learning point for the student teachers was that communication and interpersonal skills were important in getting results from the top management and people of authority.  The student teachers learned the challenges and the professional skills in dealing with people from all walks of life and handling conflicts.  R20 felt “more confident about my ability in being a leader”, and R6 realized that being a secretary “taught me to improve my public relations skills…to practice my speaking, listening as well as persuasive skills”.  Project based learning, according to Bell (2010) promotes the skills of communication, negotiation and collaboration.  Such skills, it appeared, was “relevant with my prospect as a future teacher, as I realize that a teacher needs to interact with many other parties aside from students (Reflection/R14).  Khairu’l (2009) noted that “the success of an employee lies not only in his professionalism and hard work, but also his personal network and contacts with others … effective communication is vital for the success of personal interactions and for organizational communication” 
The project was a process of change and self-discovery for the student teachers.  Students had to get over their resistance towards unwanted responsibilities and accept that in the real world, irrespective of their preferences, the job has to be done.  This change of mindset was what drove them to perform at their best and allowed them to discover their own untapped potential.  
An experiential involvement by a learner is the process of growing. This process is not short term. It is a continuous, never ending developmental activity (Cawood and Gibbon, 1981) in a way that the student teachers could still improve, for example, from giving attention to detail in the work.  Such details provide a professional finish to make an exemplary project and differentiates it from an ordinary project.

6.0	SUGGESTIONS FOR SUBSEQUENT ACTIONS
My next cohort of B. Ed TESL student teachers taking the course EDU 630 will commence in 2012.  The learning points I have acquired from this action research exercise will allow me to improve the project approach and make it more effective for increased capacity building of the future teachers in my care.  I am also anticipating the continued challenge of perfecting the balance between empowerment and control with the class.  Subsequent research may also consider a case study of the way particular principles and characteristics of projects influence its effectiveness for learning.  

7.0 	BEYOND KNOWLEDGE: LET THEM FISH
Building my career in teaching is like aging wine that showed initial promise – its quality grows with the years.  As my regard for teaching grew I began to recognize the responsibility and obligation to uphold the quality and professionalism in my career. This involves the unceasing developmental cycles of acquisition and renewal of knowledge, skills and experience in the classrooms, and the love and enjoyment in sharing experiences such as this.  
In examining my thoughts and actions, and the thoughts and actions of my student teachers throughout the course, the conscious effort of reflection, analysis and action revealed to me truths and realizations that I could only attain through a meta-awareness of the chain of events and human interactions.  Among other things, I realized that beyond the knowledge they have acquired during the information sharing in the seminar, the project provided them the added value of a workplace experience that they could bring to the real world.  Instead of learning from within “the safe waters of the fish bowl”, the students were induced to test “the uncertain waters of the great sea”.  This brought about a variety of positive benefits for students including attitudes towards learning, work habits, problem-solving capabilities, and self-esteem (Thomas, 2000).
Beyond the knowledge and information they acquired, the student teachers also learned to collaborate, to negotiate, and to be patient.  They learnt that being a professional is also about changing mindsets and taking up responsibilities they may not like and grow from it.  It was learnt that bringing along “a baggage full of politeness” (R6) was essential when dealing with people.  In order to become successful 21st century citizens and knowledge workers, students of today needed a lot more than core academic subjects - they needed real-world projects to also learn teamwork, critical thinking, and communication skills (Pearlman, 2006). Therefore, these were learning experiences the student teachers could apply on their future students in school. 
My role as an educator has also benefited from such insights.  As Kemmis and McTaggart (1988) suggested, action research is undertaken to improve the rationality and justice of the participant’s own social or educational practices. It is also engaged in order to understand these practices and the situations in which they are carried out.  
In carrying out this research, the student teachers made me understand more than what I set out to comprehend. I understood that the teacher’s personal engagement, attention and patience were needed to motivate her learners’ hearts and minds. More importantly, I understood that the 21st century teacher does not merely teach; she allows her students to learn in ways that prepare them for the real world.  She allows them to make mistakes but not to abandon them, and in so doing, they learn to become better professionals.    And so I amend an age-old adage to add to my store of teaching philosophy:
		  Give your students the fish, and they eat for a day 
  Teach your students to fish, and they will eat for a lifetime
   Let them fish, and they may teach the future generations

Dr. Goh Lay Huah is a senior lecturer in the Language Department in the Malaysian Teacher Education Institute, Gaya Campus, Kota Kinabalu, Sabah.  She has won awards as “excellent teacher”. Her forte is education research, and her research focus is ICT in education, teaching English Language, teacher professional development and change management.  She can be reached at gohlayhuah@yahoo.com
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Appendix
Sample: Notable Points:
1. Language need improvement. As they debated on the issues relating to the seminar,  more and more I detected their weakness in grammar.  A tentative schedule was termed “tentative”
2. I observed leadership as an issue.  (R20) needed to be more assertive, and not to cater to everyone’s opinions
3. IPG hall is not suitable. Maybe SAC?
4. Spelling – prize negotiation for the cost of food???  If it was expensive – change to a cheaper caterer.
5. Receipts to show approved amount for respective headings
6. You have not budgeted for other items than food and honorarium
7. Can do with just 1 officiation (is this even a word?) – 10 minutes for opening ceremony?
8. Scheduling need more precision – speaker comes at 7.40 am and start talk only at 8.00 am?
9. Officiator? Is that a correct term?  Prepare the speech text
10. Speakers’ biodata and notes
11. Reminder – need to have a look at the brochure – proof reading important
12. Other matters arising! (not hal-hal lain)
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